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CHAPTER I 
I NTROOUCTI ON 
The amount of pre-college !nformation that college dropouts 
received, as compared to college persisters, was the focal point 
of this study. This factor, along with certain external and internal 
forces, may detenni ne the extent of co 1 1  ege success. 
DESCRIPTION OF THE UNIVERSITY AND ENTRANCE REQUIREMENTS 
South Dakota State University is a tax-supported University 
located in Brookings, South Dakota. The full time stud�nt enrollment 
. 1 
is approximately 5 s500. Bachelor degrees _are offered in the Colleges 
of-Arts and Sciences, Engineering, Agricultural and Biological Sciences, 
Pharmacy, Home Economics, and Nursing. The following advanced degrees 
are offered in certain areas: Master of Arts, Master of Science, 
Master of Education, and Doctor of Philosophy. 
To be_admitted at South Dakota State University, a candidate for 
entrance must present at least fifteen (1 5) units of high school credit. 
Residents of South Dakota are normally admitted if they meet this 
requirement. A non-resident, to be accepted into the University, must 
graduate in the upper half of his graduating class. The University 
also requires all candidates to present results of their American 
College Test (ACT) scores. 
PURPOSE OF THE STUDY -----
The objectives of this investigation have been to determine if 
there exists differences in the amount of pre-college information 
college dropouts received as compared to college persisters. 
Specifically, this investigation will seek answers to the following 
questions: 
1. I s  there a difference in the number of visits the dropout and 
the persi�ter had with his high school counselor? 
2. I s  there a difference between the dropout and the persister in 
the type of information received from his counselor? 
3. Taking each college influence independently, do differences 
exist between the responses of the persister and.the responses 
of the dropo_ut? 
4. Is  there a difference between the dropout and the persister in 
the type of counselor (full time or part time) that each had in 
his high 
5. What are 
6. What are 
7. How long 
school? 
the rnaj or reasons given for withdrawing from 
the present occup�tions of the dropouts? 
had the dropouts intended to stay when 
IMPORTANCE OF THE STUDY 
first 
school? 
enrolled? 
Each year the doors of colleges and universities, throughout the 
world, are swung open to a new "crop" of students; These students 
come from as varied a background els the institutions \vhich they 
attend. 
2 
Students in these institutions have diverse social, economic, and 
academic backgrounds; because of this diversity, students are called 
upon, either by the institution or their peers or by both, to make 
adjustments. Many students make these adjustments but many do not. It 
seems reasonable, therefore, that further investigation into the 
situation is warranted. I rvine-(1 965, p. 32) has this to say about the 
dropout problem. 
There has been a recent upswing in concern about college dropouts, 
but the literature, old and new, is surprisingly lacking in its 
ability to provide us with cl ear and consistent information about 
extent, causes, and amelioration of the dropout problem. 
Iffert (1 958, p. 99) calls the dropout problem '' ... an alarming waste 
of our most competent manpower." 
Approximately 50 per cent (Hansmeier, 1 965) of thi students 
enrolled in institutions of higher learni�g withdraw, either volun­
tarily or involuntarily before obtaining a baccalaureate degree. 
Iffert, (1958) in a sampling of over 1 2,600 students, reports that 
slightly fewer than 40 per cent of the students entering four year 
institutions in 1 950 graduated from the same institution within four 
years. Gu_ese ( 1 968) reported that studies have revea 1 ed between 50-60 
per cent of students entering a four year college degree program failed 
to receive degrees. We can safely say that studies have indicated that 
between �0-60 -per cent of all students enrolled in colleges or univer­
sities will not receive an advanced degree. 
At South Dakota State University approximately 1 2  per cent of the 
1 967-1968 entet..;ing freshmen withctrew either voluntarily or involun­
tarily during or at the conclusion of the fall semester. 
3 
The studies and observations, previously mentioned, give an 
indication of the importance of a study of this nature. An investiga­
tion of this nature seems advisable since it is possible that 
psychological implications may arise from dropping out of college. 
DEFINIT!Otl OF TERMS 
Within this study, four terms need to be defined. These terms are 
as follows: 
1. Pre-college Information Source: A source from which specific 
and general information about colleges may be obtained. 
2. Dropout: That student who left school during or at the 
conclusion of the 1967-1968 fall semester but has not graduated. 
3. Persister: A persister will be considered that student who was 
enrolled during the 1967-1968 fa11· semester and has registered 
for the 1967-1968 spring semester. 
4. College Success: The achievement of a college degree. 
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CHAPTER II 
SOME PERTINENT LITERATURE 
Chapter II of this research study is a review of the literature 
and research pertinent to this study. The review wi 11 dea 1 with the 
process of selecting a college, who or what influenced the student_in 
his decision to attend a particular college or university, why students 
leave college before obt aining their degree, and finally pre-college 
guidance. 
SELECTING A COLLEGE 
College selection is one of the first major decisions that a 
student is called upon to make. It is the time in one's life when he 
begins to break away from the family bonds and, in some instances, his 
friends. It may be neces·sary for him to take a critical loo.k at  where 
he is and v,here he wants to go. He must do this by self-knm•Jledge and 
self-evaluation. 
Self-knowledge as defined by Holland is, 11A person's ability to 
make discrim'ination among potential environments in terms of his own 
attributes" (Holland, 1959, p. 40). He concludes with, 11 Self-kno\.'1ledge 
operates to increase or decrease the accuracy with which a person makes 
a choice." 
"Self-evaluation is the \'JOrtn, a person attributes to himself 11 
{Holland, 1959, p. 40). Over-evaluations may lead to sele-etion of an 
5 
environment that is totally unrealistic. Under-evaluation may lead to 
an environment below the person's skill. From his definitions Holland_ 
(1959, pp. 40-41) draws these hypotheses: 
1. Persons with inaccurate self-knowledge make inadequate choices 
more frequently than do persons with more accurate 
self-appraisal. 
2. Persons with limited self-knowledge, including self-evaluation, 
may make inadequate choices with respect to both range and level 
of choice. 
3. Persons whose self-knowledge is limited in both range (direc­
tion) and relative level of intel�igence will represent the 
extremes of inadequate vocational choice. I n  contrast, persons 
with relatively accurate self-knowledge will make more adequate 
decisions. 
Parsons (1909, p. 5) as early as 1909 indicated the importance of 
self-knowledge and self-evaluation. He gives three conditions 
necessary for making an appropriate decision: 
1. A clear understanding of yourself, your aptitudes, abilities, 
interests, ambitions, resources, limitation, and their causes. 
2. A knowledge of the requirements and conditions of success, 
advantages and disadvantages, · compensations, opportunities, and 
prospects in different lines of work. 
3. True reasoning on the relations of these t,·10 groups of facts. 
This information gives an indication that a student should take a 
careful inventory of his abilities and decide what opportunities are 
6 
open to him. The decisions should be based on self-knowledge and 
self-evaluation. 
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The student must select the foundation from which to further 
develop his life. This foundation, in many instances, has already 
begun to take shape and direction, but for many, this foundation is 
built around a college educatio�.- The task then is to select a college 
or university that best fits the individual's own inner needs. This, 
if we agree with Holland's (1959) thinking, should be based on 
self-knowledge and self-evaluation. 
But do students really select a college or university that is 
founded on self-knowledge and self-evaluation? Holland (1958, p. 319) 
describes the selection of college in this manner: 
Students appear to make choices in the same way that consumers often, 
if not usually, buy household goods; they select colleges by means 
of vague notions· about reputations and values they seldom can docu­
ment meaningfully. 
Hammond (1965, p. 654) reports that college selection: 
••• in the majority of·the cases the choice is made in a haphazard 
manner • ••• made on the basis of incomplete or incorrect informa­
tion without considering all the factors or all the available 
alternatives that shoulq influence the decision. 
Hayden and-Wilkins (1951-1952) refer to college selection as "Happen­
stance." 
College selection, (Greenshields, 1957) in some instances, is made 
by the parents or friends of the college bound student. The student is 
sent to a college which his parents or friends have selected for him. 
Hammond (1965) states that high school seniors seem to use irra-
tional thinking in selecting a college. This statement could be 
misleading . Irrational as defined by Webster's New World Dictionary 
(p. 230) is, "lacking power of reason." Lack of information from which 
to base· their reasoning may be the major cause rather than lack of 
reasoning power. It may be entirely possible that lack of information 
from which to base a sound decision is the problem, not lack of 
reasoning. 
COLLEGE INFLUENCES 
This section will deal with various factors that influence 
students in their decision to attend a particular college or univer­
sity. 
Among the reasons given by students, in Iffert's study (1 965) , for 
their choice of institution, scholastic standing ranks first, followed 
by scholarship assistance, lower costs, and curricular offerings. In 
a class profile (ACT 1 967) of the 1 967 entering freshmen at South 
Dakota State University sJmilar findings were discovered. Given as 
the major factors in selecting South Dakota State University were 
special curricula, 71 per cent; high scholastic standards, 58 per cent; 
good faculty, 58 per cent; and location, 38 per cent. 
Holland (1959, p .  26) suggests that the selection of an institu­
tion is: 
Probably the outcome of a complex set of forces including student 
goals, abilities, personality, which interact with parental values, 
· education, socio-economic status, and pa renta 1 images of the 11 bes t 11 
and ideal college. 
A study conducted by Greenshields (1957, p. 214) divided the 
influences for going to a particular college or university. into four 
8 
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categories: I. Associated with the home; II. Associated with the 
school; III. Not associated with home or school; IV. Nonpersonal 
influences. It was found in category I ihat 46 per cent of the students 
indicated parents as the major influence in attending an instituti9n, 
while 17 per ce.nt denied that anyone had influenced them in their· 
decision. They stated it was 11 S-imply their own idea." In category II, 
31 per cent of the students indicated that teachers had a significant 
influence in their decision to attend an institution, while only .7 per 
cent indicated the guidance counselor as a significant influence. 
Friends represented the largest percentage of influence in category Ill. 
Nearly 30 per cent of the students indicated friends as a significant 
influence. Category IV (nonpersonal influences) showed that college 
literature ranked the highest in this category, but still, only 1.7 per 
cent were influenced by this. College literature appears to make a 
rather poor showing if the money and effort spent by public and 
private institutions to attract these students•is taken into 
consideration. 
Evidence at South Dako_ta State University seems to support the 
forementioned studies in that parents, friends, curricula, and 
scholastic standards seem to have been the major influencing factors 
for attending South Dakota State University. 
WHY THEY LEFT COLLEGE -----
Studies have been quite consistent in their findings as to the 
reasons students gave for leaving college (Koelsche, 1955-1956; Waller, 
1 964; Iffert, 1 958; Holmes, 1 959; Halladay and Andrew, 1 958-1 959; Jex 
and Merrill, 1 961 -1 962) ; 
The two main reasons, as found in most studies, for leaving 
college are financial and academic. 
Iffert ( 1 9·58) has done the most extensive research on the co 1 1  ege 
dropout. Iffert's table L on "_Reasons for Discontinuing Attendance" 
best summarizes the findings of present and past studies. Table L is 
found in Appendix A of this study. This evidence appears to be 
. sufficient to meet the requirements for this particular study. 
PRE-COLLEGE GUIDANCE 
10 
Adams (1 965) had these remarks to say about pre-college guidance: 
11 Counseling the college-orientated student is probably as hit-and-miss 
a type of counseling as any which is being done today." Yet, 
pre-college guidance is one of the major_ functions of the high school 
counselor. Kerr (1 966-1 967, p. 48) in reviewing professional litera­
ture dealing with pre-college guidance stated, 11There has been little 
direct research concerned with the role of the high school counselor in 
his relationship with the student in the college decision making 
process. '' One of the duties of a counselor, through individual and 
group counseling, is to help the student expand his frame of reference. 
Hopefully, better se l f-unders tan ding and more se 1 f-knowl edge \'lil 1 be 
achieved as a result of this expanded frame of reference . Most people 
in guidance agree that it is not the function of the counselor to 
influ�nce the student in the decision making process. More appropriate 
1 1  
decisions are the .by-products of an expanded frame of reference. 
How well are counsel ors being trained in the area of pre-col lege 
guidance? Guese (1 968) found that onl y one university, in a selected 
sampl e of 40, offered a specific course in pre-col l ege guidance. In a 
review concerned with pre-co 1 1  ege guidance, Herr ( 1 966-1967, p. 4 7) had 
this to say about pre-col lege guidance: 
... al though much time is spent with college-bound students by 
school counselors there is littl e evidence that pre-coll �ge guidance 
is given much direct attention in counsel or educator programs. 
·Herr further states that ·the professional literature that deal s with 
pre-co 1 1  ege guidance and counse 1 i ng is conspicuousl y 1 ack i ng in theory 
and research. Drawing concl usions from onl y two studies could be 
tenuous. However, this does give an indication that an inadequacy in 
counselor training in the area of pre-col l ege guidance does exist. 
More studies into this aspect of counselof education are needed. 
Ruyle and Trent ( 1965) found evidence from col l ege graduates that 
persisters made more use of both academic and vocational counseling than 
did dropouts. This seems to go al ong with the basic phi_losophy of 
Client Centered Counseling. Tha� is persons with more self-knowl edge 
and self-understanding adapt more appropriately than those who have 
little or no self-kno�l edge or sel f-understanding. 
A study concerned with the effects of a col lege orientation course 
revealed.that �tudents who enrolled in this cours� made more appropri­
ate choices than the non-enrolled student. It further revealed that 
the col lege orientation course, suppl emented with counseling, was even 
more -effecti ve in hel ping the stud'ent make appropriate choices (Stone, 
1 948). 
In 1 i ne with .the foremen ti oned study, Ho 1 1  and ( 1959, p. _ 40) has 
put forth this theory, " Persons with more information about occupa­
tional environments make more adequate choices than do persons with 
less information. " 
It may be .appropriate to add the \\ford "accurate" before the \'./Ord 
"information " in the above cited- theory. Question is not made of the 
fact that many of the college dropouts may have received as much total 
pre-college information as did the college persister. However, the 
_ degree of accuracy of the information received by the dropouts is 
questionable. It appears the information that is secondhand may be of 
lesser value than firsthand information. 
12 
Qualified counselors, even though they may lack formal training in 
pre-college guidance, have access to more accurate information 
concerning colleges than does the general ·public. 
SUMMARY 
This review dealt with four aspects of the college drop6ut: 1. 
selecti_ng a college; 2. college ,influences; 3. why they left college; 
4. pre-college guidance. 
Holland (1959) states that a person will make more appropriate 
choices if he is able to make discriminations among various potential 
environments . . He also states that self-evaluation should be used as 
a guideline for making these various choices. 
Such terminology as "haphazard manner" (Hammond, 1 965, p. 654) , 
and "happen-stance " (Hayden and Wilkins, 1 951-1952) are used to 
describe the manner in which students select an institution. 
Some of the major influences in a person's decision to attend a 
particular institution were found to be special curricul a, high 
scholastic standards, costs, location, and parents. 
The two major reasons g·iven by students for leaving college were 
academic reasons and financial reasons. 
Pre-college guidance is one of the major functions of the 
counselor. Yet, evidence has suggested that counselors are really 
. in.adequately prepared in this aspect of guidance. 
Information related to the different aspects of pre-college 
guidance is practical ly nul l. This is an important part of the total 
guidance program; more studies and consideration should be given it. 
2Ul021 'e; TH DAKOTA STATE lJNIVER 
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CHAPTER III 
PROCEDURE 
This chapter will deal with- information necessary in understanding 
the investigation. The material will be presented in five sections: 
population and sample, matching procedure. instrument utilized, 
hypotheses to be tested and questions to be_answered, and finally 
statistical methods employed. A short summary •is also included. 
POPULATION AND SAMPLE 
This study included brn groups that were formed from the 1967-1968 
entering freshmen class (N=l498) at South Dakota State University. They 
will, from this point on, be considered dropouts and persisters. 
The dropouts (N=l79) .included thqse freshmen who enrolled during 
the 1967 fall semester but failed to register for the 1968 spring 
semester. Selecting the dropouts, was accomplished by matching (on 
identification number) 1967 fall ·registration pennits with 1968 spring 
registration permits. The permits that did not match were considered 
the dropouts. The persisters (N=l79} were selected from those freshmen 
who continued during the 1968 spring semester (N=l368) . Table 1 
represents the total sample in the study. 
1 5  
Table 1 .  Total Sample In Study 
Dropout 
N 
Persister 
N 
Male 
Female 
Totals 
1 23 
56 
1 79 
MATCH ING PROCEDURE 
1 02 
77 
1 79 
The first step was that of establishing evidence that could verify 
the use of high school class rank and ACT standard composite score as 
potential matching tools. There has been considerable research into the 
area of predicting college success by use of high school grade point 
average (GPA) . Elton (1 965) found i n  his study that GPA, through 1 1 th 
grade, i s  as good a predictor as the four year average in predicting 
college success. He also i ndi cated that GPA was p robably the single 
best predictor of college success or failure . 
Research by Giusti (1 964) ·concluded that much emphasis i s  put on 
hi gh school GPA, the best predictor of college success . He stated 
(�iusti, 1 964, p .  207): 
The most i �portant conclusion resulti ng from the exploration of the 
field of predi ction studies is the unquestionable superiority and 
stability of high school grade average as a si�gle source of data 
for predict i ng college success. 
16 
Other studies- tend to add support to Giusti's remarks. Scannel 
(1960) and Brice (1957) found similar evidence that high school GPA was 
the best predictor of college success . Ivey, Peterson, and Trebbe 
(1966) found that in working with the technique of discriminant 
analysis, using .three variables (CEEB-SAT; high school rank; and rating 
on the Personality Record, 1958 . Revision), high school rank proved to 
be the best predictor of attrition or continuation. 
ACT (1965, p. 5} in its technical report has stated that, "Perhaps 
the most reliable ·research finding in education is that high school 
_ grades are predictive of co 11 ege grades. 1 1 The report further commented 
that combining of academic aptitude tests and high school grades 
was more predictive of college grades than either used alone. 
The other criterion discussed is that of the ACT standard composite 
score. A brief survey into the nature of . the ACT test, its 
reliability and its validity, will be presented . 
The ACT is a national pre-college assessment instrument composed 
of four tests of educa tional development and academic potenti�l, four 
self-reported high school grades � and a student information section . 
The four-part test battery is composed of two 50 minute examinations, 
one in English and one in mathematics, and two 40 minute examinations 
in  social studies reading and natural science reading. The four 
self-reported high school grades are the student's ·1ast grade prior to 
his - senior year in the areas of English, mathematics, social studies, 
and natural sciences. The student information section provides data on 
vocatfonal choice, major field of study , interests in extra curricular 
activities, financi al needs, housing, size of hometown, and other data 
necessary in an evaluation of a student. The information section in 
ACT is very similar to the information requested in most college 
application forms. 
An adequate amount of evidence has been collected and analyzed to 
assure the reliability and validi·-ty of the ACT test. The reliability 
of the subtests, in the ACT battery, have been exam i ned by three 
1 7  
methods (ACT 1 9 65 ) : Internal consistency, parallel forms, and 
test-retest. Usin·g the odds-even procedure for evaluation of internal 
consistency, the median reliabilities range from . 84 for a single test 
to .95 for the composite score. ACT has also used the method of 
parallel forms in evaluating the reliability of its test. Reliabilities 
ranging from . 78-.87 were found. It was . found, by using a long-term 
test-retest method 6f evaluation, that th� retest coefficients ranged 
from .67 to . 84. " The variations in test performance reflect any 
unreliability of a given form, any difference in parallel forms, and the 
effects of two years of higher education. 11 (ACT 1965, p. 1 6) 
Content and pre di cti ve va 1 i d,i ty have been presented for the ACT 
battery. From a content validity . point of viev,, tests are designed to 
draw from a wide range of complex problem�solving exercises rather than 
tests that measure narrow skills, thus the scores have a direct relation 
to the ·student ' s  educational progress. 
Predictive validity information is substantial. The median 
· predictive va 1 i di ty of i ndi  vi dua 1 tests ranged from . 37 to . 50 ( ACT 
1965) ; The data was based on a 20 per cent random sample of colleges 
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participating i n  the 1962, 1963, and 1964 Research Service programs. 
The predictive validity is best examined by reviewing their multiple 
correlations with academic criteria. The median multiple correlations 
for five criteria ranged from . 42 in mathematics to .53 in _ English and 
overall GPA. The five criteria are as follows : 1 .  Eng l ish GPA, 2. 
Mathematics GPA, 3. Social sciences GPA, 4. Natural sciences GPA, and 
5. Overall GPA. The predictive validity of the four self reported 
high school grades range from . 45-.57 (N=ll9,ll6-286,121) . (ACT 1965) 
The reliability of the four self reported high school grades have 
been verified by Davidsen. (ACT 1965) Davidsen's study (ACT 1965, p. 
21) of 10,497 students in 95 randomly selected high schools found that 
69.8 to 85. 4 per cent of the student's reports agree exactly with the 
schoo 1 records. 
Having reviewed the literature on predictive studies, ACT standard 
composite score and high school rank* were the variables used in 
predicting grade point ave rage. ACT ( 1965, p. 18) , "predicts grades for 
· a coll ege ' s  prospective students on the basis of equations developed 
from the preceding years entering freshmen. " 
Computer cards were used to collect the data for predicting grade 
point average. A separate card was prepared for each freshman, 
containing corres ponding high school rank, ACT standard composite score, 
* Admissions and Records unreported research indicated that a multiple 
correl ation using high school class rank and ACT standard composite 
score as predictors of overall  Freshmen Fall semester GPA was found to 
be more significant than using a combination of high school grade point 
average and ACT standard composite score. The combination of high 
school class rank and ACT standard composite score was, therefore, 
used in predicting college GPA. 
classification as to persister or dropout, sex, and identification 
number. The cards were sorted in two groups, dropouts and persisters . 
Each group was further categorized into sex. This resulted in four 
subgroups of the two major groups . The cards for the subgroups were 
passed through the computer. Separate listings of predicted grade 
point average (PGPA) were obtain�d for each subgroup. The dropouts 
and persisters were matched according to sex from the printed lists . 
The match was on PGPA. PGPA ' s  ranged from .480-3.1 37 .  A match within 
.· the range of .01 -. 1 \·1as considered sufficient for this study. After 
the matching was completed, address labels were printed. Fall 
registration permits, containing permanent home address and college 
identification number, were matched to the computer cards of the 
dropouts. This was accomplished by matching on identification number. 
The permanent home address was taken from the fall registration 
permits and _address labels were printed by computer. The address 
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1 abe 1 s for the pers is ters .were obtained in practically the same manner . 
College address cards, instead of permanent address cards, were used in 
the matching procedure for the persister. 
Each subj ect was sent a post-paid self addressed envelop and a 
questionnaire. (See appendices B and C) An identifying number ,,,as 
placed on each return envelop to determine who the non-respondents were. 
Postage on the self-addressed envelop was paid only on returned 
responses. (Discussion of the questionnaire will be presented in 
detail in the follow ing sect i on of this chapter.) Approximately 25 per 
cent 6f the dropouts and nearly 50 per cent of the persisters sent their 
20 
responses back within one week of the first mailing. Ten days after the 
first letter was sent, a second questionnaire was mailed. The second . 
and third mailing lists were determined by the same identification 
procedure. The third letter to the dropout contained a dime for a cup 
of coffee. Cooperation in ·filling out the questionnaire was asked. 
( See appendix D) Follow-up telephone calls were also employed. These 
follow-up procedures resulted in a 67.6 per ceDt return from the drop­
outs and a 89.4 per cent return from the persisters. Table 2 represents 
. t,he per cent of return of both groups according to sex. 
Table 2. Total Number of Responses 
Dropout (N=l79) Persister (N=l79) 
N % of Total 
by Sex 
Male 86 69 . 9  
Female 35  62 . 5  
Total 121 67.6 
1i 
86 
74 
160 
% of Total 
by Sex 
84 
96 . l 
89.4 
For various reasons, four of the dropout responses were omitted. 
The usable responses for the dropout group were 1 1 7 or 65. 4 per cent of 
the original sampl e. Four responses from the persister group were also 
removed. The samples were equal in number. Table - 3 represents the 
total usable responses. 
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Table 3. Total Number of Usabl e Responses 
Dropouts (N= l 79) Persister (N=l79) 
N % of Total N · % of Total 
by Sex by Sex 
Male 83- 67. 5 83 81 . 3  
Female 34 60 . 7  34 44 . 3  
Total 1 1 7  65. 4 1 1 7  65 . 4  
The subjects were grouped by sex and classifications (dropout or 
. persister) and placed in categories according to PGPA. This resulted 
in two categories for the females (FI , FII )  and three categories for 
the males (MI, M I I ,  MII I ).  Tables 4 and 5 give the breakdown of each 
category within the two subgroups. Hypotheses \'Jere tested for each of 
the categories wi thin the s�bgroups. 
Table 4. Female Subgroups 
Dropout 
N 
Categort 
FI* 1 7  
FII** 17  
Total 34 
. * ; Predicted grade point averages range from 0. 00 to 1. 90. 
** Predicted grade point averages range from 1. 91 to 2 . 70. 
Table 5. Mal e Subgroups 
Dropout 
N 
· categort 
M I *  1 4  
MI I ** 40 
MI I I *** 29 
Total 83 
* Predicted grade point averages range from 0. 00 to 1. 20. 
** Predicted grade point averages range from 1. 21 to 1 . 90. 
*** Predicted grade point averages range from 1. 91 to 2. 70. 
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Persister 
N 
1 7  
1 7  
34 
Persister · 
14 
40 
29  
8 3  
2 3  
I NSTRUMENT UTILI ZED 
This section deals with the instrument used in collecting the 
data. The instrument used was a survey-type questionnaire. ( See 
appendix C) This presentation deals with the three categories found in 
the questionnaire. Category I concerns personal information. Category 
II is high schoo 1 information and category II I dea 1 s with specific 
college influences. 
PERSONAL INFORMATION ( Category I) 
Information collected in category I dealt only with the dropout 
student. Therefore, this category was not included in the questionnaire 
sent to the persister. 
Category I dealt with the reason/rea�ons for the student's 
withdrawal, current occupation, and the original length of time he 
intended to stay at South Dakota State University when first enro 1 1  ed. 
HIGH SCHOOL IN FORf,1ATION ( Category I I) 
Information in category II dealt with the high school counselor. 
The student was asked if his high school had a counselor. If the answer 
was no, the student went on to category II I. If the answer was yes, he 
answered the remaining questions in category II. T_he remaining 
questions in category II dea 1 t  with the frequency of visits with the 
counselor, type of information received from counselor, and  whether or 
not the counselor knew of his decisj on to attend South Dakota State 
University. If the ansvJer was yes to the last q uestion , the student 
was asked if the counselor encouraged, discouraged, or expres s ed no 
encouragement or discouragement with the decision. 
COLLEGE I NFLUENCE I N FORMAT ION ( Category I I  I )  
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Information in category · I I I  dealt with who or what influenced the 
student in his decision to attend- South Dakota State University. Listed 
in category I I I  were thirty-s i x  potential s ources of  college influence. 
The student was as k ed to rate (see appendix C for instructions) the 
_degree of influence that he believed h e  received from each potential 
college information s ource. 
Hypothesis I 
Hypothe sis I I  
Hypothesis I I I  
Hypothesis IV 
HYPOTH ESES TO BE TESTED 
There is no difference between  the dropout and 
persister in the number 9f � sits to his counselor. 
There is no difference between the dropout and the 
persister in type of information gathered from high 
school counselor in regards to test interpretation, 
occupational information, fi nancial aids information, 
and help 0ith pers onal problems. 
There is no difference, considering college 
influence independently, between the dropout and 
the persister. 
There is no difference between the dropout and the 
persister in the type of counselor (full ti me or part 
time) that each had in high school. 
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QUEST! ONS TO BE ANSWERED 
1. How long had the dropouts intended to stay when first enrolled? 
2. What were the major reasons for the ir  withdrawal? 
3. What are the present occupat i ons of the dropouts? 
STATISTICS EMPLOYED 
Chi square (Downi e, N .  M ., and R .  W .  Heath, 1965) was the major 
statistical method . employed in  the analysi s  of the collected data . Chi 
square i s  the compari son of observed frequenci es (i . e . ·, classif icati ons) 
with frequenci es to be expected on some hypothesis . Percentage 
. representati ons were used for some of the data. 
SUMMARY 
Included i n  thi s  summary are some of the highlights of Chapter III. · 
1. Of the 1967 entering fall semester freshmen (N=l498) at  South Dakota 
State Uni versity, 179 fai led to reg i ster for the - spri ng semester . 
2. Dropouts and persi sters were matched according to the i r  predicted 
grade point average . ACT standard composite score and hi gh school 
cl as s  rank were the cri teri a used in predicting grade point average. 
3. Reliabi lit i es of the ACT test have been found to range from .67- . 95. 
(ACT 1 965) 
4 .  Medi an predicti ve vali dity of indi vi dual tests range from .37-.50 . 
(ACT 1 965) 
. .  5. The med ian mult iple correlati ons for five criteria range from .42 i n  
mathemati cs t o  . 53 in  Engli sh and overall grade point av�rage .  The 
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" five criteria used were (1 ) English grade point average, (2) 
mathematics grade point average, (3) social sc ience grade point 
average, (4) natural science grade point average, (5) overall grade 
point average. 
6. The usable responses numbered 11 7 or 65. 4 per cent for the . dropout. 
The persister response was ma�e to correspond with the dropout 
response . 
7 .  The instrument used in collecting data \·1as a survey- type question­
�aire. The questionnaire collected information in three areas. 
These areas were personal information, high school information, and 
college influence information. 
8. Chi square was the major statistical method employed in analyzing 
the collected data. 
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CHJ.\PTER IV 
Findings 
This chapter presents s tat j stical analysis of the hypotheses that 
were tes ted. Results are presented in both tabular and discuss ion form. 
Each hypothesis i s  res tated and on the basis of s tatis tical analysis 
.accepted or rejected. 
Information concerning expected length of attendance, reasons for 
discont i nuance, and current occupation also are presented in this 
chapter. A short discuss i on of the results follows each table. 
Hypothes i s  .!_: There is no di fference between the dropout and the 
persis ter in the number of visits to . his counselor. 
Table 6. Visits to Counselor 
· Sex Category x2 df  
Female 
Male 
* Chi Square >. 05 
** Chi Square >. 01 
FI 
FI I 
MI 
MI i 
MI I I  
8.576* 
1 . 708 
2.640 
2.637 
3. 8 1 7 
.05 = 7.81 5 for 3 df 
. 01 = 1 1 . 345 for 3 df 
3 
3 
3 
3 
3 
l , 
I I 
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On the basis of the s tatis tical evidence presented in table 6 ,  it 
can be seen that hypothesis I is accepted for the fa 11 owing categories: 
FII , MI , MII, and MI II. However , hypothesis I is rejected for category 
FI. A chi square of 8. 576 , for category Fl , was found to be significant 
at the .05 level. A greater number of the persis ters indicated having 
visited their counselor from one to four times per year than did the 
dropouts. More of the dropouts, however, reported having vis i ted with 
their counselor five or more times per year. 
Sex 
'Hypothesis .!_!_: There is no difference between the dropout and the 
persister in the type of information gathered from his high school 
counselor in regard to tes t interpretation, occupational informa­
tion , financial aids information, and help with personal problems. 
Hypothesis I IA: There is no difference between the dropout and the 
pers i s ter inthe type of information gathered from his high school 
counselor in regard to test interpretation. 
Table 7A. Test Interpretation Information 
Category x2 df 
Female FI . 566 
1 . 209 FI I 
Male MI . 762 1 
MI i .228 1 
MIII . 078 1 
* Chi Square >. 05 .05 = 3 . 841  for 1 df 
*-A- Chi Square >. 01 .01  = 6. 635 for - 1 df 
On the basis of the statistical evidence presented in table 7A, 
hypothesis ! IA is accepted as  tenab l e  for each category . 
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Hypothesis I IB: There is no difference bet\\leen the dropout and the 
persister in the type of information gathered from his high school 
counselor in regard to occupational in formation. 
Table 7B . Occupational Information 
Sex Category x2 
Female FI 1 . 0 74 
FI I 1 . 209 
Male MI . 762 
MII . 8 1 8  
MII I  . 2 79 
* Chi Square > . 05 . 05 = 3 . 84 1  for 1 df 
** Chi Square >. 01 . 0 1 = .6 1 635 for 1 df 
On the basis of the statis tical evidence presented in table 7B, 
hypothesis I IB is accepted as tenable for each category. 
df 
1 
1 
1 
1 
1 
Hypothesis _ I IC :  
There is . no diff� rence between the � rop9
ut and the 
persister  , n  the type of i nformat ion gathered from h 1 s  h i gh school 
counselor in regard to educational opportunities information . 
Table 7C. Educational Opportunities Information 
Sex Category x2 
Female FI . 567 
FI I • 1 24 
Male MI . 62 2  
MII . 208 
MI II 1 . 1 7 2 
* Chi Square > . 05 . 05 = 3 . 84 1  for 1 df 
** Chi Square >. 01 · . 01 = 6 . 6 3 5  for 1 df 
On the basis of the statistical evidence presented in tab l e 7C, 
hypothesi s  I IC is accepted as tenab 1 e for each category . 
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df 
1 
1 
1 
1 
1 
Hypothesis I I D :  There is no di ffe re nee bet\•Jeen the dropout and the 
persi ster in the type of information gathered from his high school 
counselor in regard to financial aids information . 
Table 70 . ·  Financial Aids Information 
: 
x2 Sex Category df 
Female FI . 1 34 l 
FI I • 1 24 1 
Male MI . 000 1 
MI I 2.990 l 
MI I I  .749 1 
* Chi Square > .05 .05 = 3 . 841  for - 1  df  
. 0 1 6 . 635  for 1 df ** Ch i Square > .01 = 
j I 
: I 
1 ' 
l 
l 
On the basis of the statistical evidence presented in table 7 0, 
hypothesis I I D is accepted as tenable for each category. 
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Hypothesis II E: There is no difference between the dropout and the 
persister in the type of information gathered from his high school 
counselor in regard to help with personal problems. 
Table 7E. ' Help �Jith Personal Problems 
Sex Category x2 df 
Female FI . 566 
FII . 000 
Male Mi 1 .  7 1 4 
MII . 082  
MII I  .580 
* Chi Square >.05 .05 = 3.841 for 1 df 
** Chi Square >.0 1 .01 = - 6. 635 for 1 df 
On the basis of the statistical evidence presented in table 7 E, 
hypothesis I I E  is accepted as tenable for each category. · 
Hypothesis _!_!_!_: There is no difference, considering each co 1 1  ege 
influence independently , between the dropout and the persister. 
1 
1 
1 
1 
1 
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Table 8. College Influencest 
I nfluence Sex Category x2 df 
College Dept. I nterview Female FI I 9 . 576* 3 
Campus Visits Female FI ! 1 1 . 091 * 3 
College Day Programs Female F II  8. 361 * 3 
4-H Club Male MI I 8.270* 3 
Hobo Day Male MI I 1 0. 1 34* 3 
College Athletic Events Male MI I I  1 1 . 1 4 3*  3 
* Chi Sq uare >.05 .05 = 7.815 for 3 df 
�* Chi Square >.01 . 01 = 1 1  . 345 for 3 df 
t Significant Items Only 
Only those items that were found to be significant for each 
category were presented in table 8. The items found to be significant 
at the . 05 level for category FI I are as follows: college departmental 
interviews , campus visits, and col lege day programs at high schools. A 
greater number of persisters ·selected these three pre-college informa­
tion sources as being more influencial in their decision to attend State 
than did the dropouts. The items = that were found to be significant at 
the . 05 for category MI I are 4-11 Club and Hobo Day. A greater number of 
persisters selected these two pre-college information sources as being 
more influential in their decision to attend State th an did the 
dropouts. The · college athletic events source was the only item found to 
be significant at the .05 level for category MII I .  A greater number of 
persisters selected this _pre-college information source as being more 
influencial" in their decision to attend State than did the dropouts . 
. I 
I J 
i 
I I 
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Based on the information presented in table 8, hypothesis III was 
rejected on the forementi oned categories and items . Hypothesis III was 
accepted on the remaining categories and items studied in this 
investigation. 
Hypothesis rr: There is no difference between the dropout and the 
persister in the type of counselor (full time or part time) that 
each had in high school. 
Table 9. Type of Counselor 
Sex Category x2 
Female FI 3 . 333 
FI i . 127 
Male MI 4.677* 
MI I . 390 
MI I I  . 977 
* Chi Square > . 0 5 .05 = 3 . 84 1  for 1 df 
** Chi Square >. 0 1  . 01 = 6 . 6 35 for 1 df 
Tabular results (Tab l e  9) indicate that hypothesis IV may be 
accepted for categories FI, FIi,  M I I , and MIII. The obtained chi 
df 
1 
1 
1 
1 
1 
square of 4.677, in category MI, vrns found to be significant at the . 05 
level. Hypothesis IV is rejected as being tenable for category MI and 
the alternate hypothesis, that there is a difference between the dropout 
and the persister in the type of counselor each had, is accepted . A 
greater number of persi sters had full ti me counselors than d id  the 
dropouts. 
Table 1 0  represents the dropouts ' expected length of attendance 
when first enrolled at South Dakota State University. Table 1 0  shows 
percentage representation of the number of students (N) responding to 
each category in the question. 
Table 1 0. Expected Length of Attendance 
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Length N % of Total 
4 Years 35  31 . 25 
1 Year 25  · 22.32 
3 Years 1 7  1 5 .  1 7  
2 Years 1 5  1 3.39 
1 Semester 1 1  9.82 
Other 9 8 . 03 
Total Number of Responses 1 1 2* 
* The total number of respondents was 1 1 7. The discrepancy betv-1een 
response and respondents resulted from refusal by some to answer  the 
question. 
Nearly 32 per cent of the to�al responses checked the four year 
category , wh i le only 9. 82 per cent _ checked the one semester category. 
The other categories , listed from high to low pe r cent, are as follows: 
one year=-22.32 per cent, th ree years=l5.1 7 per cent, two years=l3.39 per 
cent, and "other  .. =8.03 per cent. Over 90 per cent of th e respondents 
indicated an expected intent to stay at State for one year or more. 
The reasons given for di scontinuance from South Dakota State 
Univers ity are represented in table 1 1 . 
: ·  
l '  
. i 
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Table 1 1 . Reasons for Discontinuance 
Reasons for Discontinuance N % of Total 
Academic 22 20. 50 
Financial 1 7  1 5 . 88 
Marriage 1 2  1 1 . 2 1  
Personal or Psychological 9 8 . 4 1 
Disliked School 8 7 . 47 
Curricula Not Offered 8 7 . 47 
Dis 1 i ked Maj or 7 6 . 52 
Mi 1 itary Service 6 5.61 
Lack of Interest 5 4 . 67 
Health 5 4 .67 
Poor Facul ty 4 3 . 72 
TV Lectures 2 1.85 
Campus Atmosphere 2 1 . 85  
Total Number of Responses 1 07* 
* The tot a 1 number of res pendents \'1as 1 1 7. The discrepancy betvJeen 
response and respondents resulted from refusal by some to answer the 
question. 
The b10 major reasons given for discontinuance are academic (20.5 
pe� cent) and financial ( 1 5.88 per cent) . Other reasons given are as 
follows: marriage=ll.21 per ce�t, persona l or psychological=B. 41  per 
cent, disliked school and curricula not offered=7. 47 per cent each, 
disliked major=6 .52 per cent, m"ilitary service=5 .6l per cent, lack of 
interest and h�al th=4. 67 per cent each, poor faculty=3.72 per cent, 
TV lectures and campus atmosphere=l .85 per cent each. 
Each dropout was asPed to report his current occupation . Listed 
in table 1 2  are data relative to this ' situation . 
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Table 1 2. Current Occupation 
Occupation N %/Occupation 
Student 25 22 . 32 
Farm Work 22 19.64 
Military Service 1 1  9 . 82 
Housewife 7 6 -. 2 1  
Clerk 7 6 .21 
Unemployed 5 4 . 46 
Construction 5 4 . 46 
Factory Worker 4 3 . 57 
Salesman 3 2 . 67 
Waitress 3 2 . 67 
Telephone Operator 3 2 . 67 
Nurse Aide 2 1 .  78 
Carpenter 2 1 .  78 
Secretary 2 1 .  78 
. Manager of Department 2 1 .  78 
Cook 1 . 89 
Busboy 1 . 89 
Laboratory Assistant 1 . 89 
Electronics Technician 1 . 89 
Milkman 1 . 89 
Photographer 1 . 89 
Bank Employee 1 . 89 
Bartender 1 . 89 
Key Punch Operator 1 . 89 
Total Number of Responses 1 1 2* 
* The total number of respondents was 1 1 7. The discrepancy between 
response and respondents resulted · from refusal by some to ansv,er the 
question. 
Nearly 42 per cent of tile dropouts listed their current occupation 
as either being a student (22. 32 per cent) or a farm . worker (1 9. 64 per 
cent). Military service accounted fo� 9 .  82 per cent . Housewives and 
clerks each represented 6 .2 1  per cent of the current  occupati on of the 
dropouts . Another 4. 46 per cent were represented by people working on 
construction or unemployed. The factory worker accounted for 3.57 per 
cent while salesmen, waitresses, and telephone operators each 
represented 2.67 per cent. Carpenters, nurses aides, secretaries, and 
managers of departments within a store each respresented another 1.78 
per cent of the dropouts ' occupations. Each of the following occupa­
tions respresents .89 per cent of the dropouts: cook, busboy , 
laboratory assistant, electronics technician, milkman, photographer, 
bank employee, bartender, and key punch operator. 
Summary of Findings 
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The general objective of this investigation was to determine if 
differences existed between the college dropout and the college 
persister. The criteria used in measuring differences are as follows: 
vi s i ts to high school counselor, type of information received from his 
high school counselor, spec_ific pre-college information sources, type of 
counselor (part time or full time) .  
Based on statistical evidence, eight differences were found to 
exist. In c·ategory FI,  differences existed in the number of visits to 
the high school counselor. A greater number #of persisters indicated 
having visited the counselor from one to four times a year than did the 
dropouts. More of the dropouts, however, reported having visited with 
their counselor five or more times per year. 
In category FI I,  differences existed in how the subjects viewed 
certain college influences. These college influences are college 
departmental interviews, campus visits, and college day programs. A 
greater number of persisters selected these pre-college information 
sources as being more influential in their decisions to attend South 
Dakota State University than did the dropouts. 
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The items found significant for category M II  are 4-H Club and Hobo 
Day. A greater number of persisters selected these pre- college informa­
tion sources as being influential in their decisions to attend South 
Dakota State University than did the dropouts. 
College athletic events was the only significant item found in 
category MI I I .  Persisters selected this pre-college information source 
as being more influential in their decisions to attend South Dakota 
State University than did the dropouts. 
Information was tabulated concerning the dropouts' expected length 
of attendance when first enrolled, reasons· for discontinuance, and 
current occupation. 
Over 3 1  per cent of the - dropou ts had originally planned to attend 
South Dakota State University for the entire four years . Students who 
had planned to attend South Dakota State Un iversity for one year 
accounted for 22.32 per cent . The - 11other 1 1  category was low with but 
8. 03 per cent responding to it. 
The two major reasons given for discontinuance were found to be 
academic ( 20. 5 · per cent) and financial (15.88 per cent). 
The occupations that ranked highest for the dropouts were found to 
be farm worker and student. 
I 
, ,  
I n  category Ml, i t  was found  th at a greater number of pe rsis ters 
had full time counselors ·than did the dropouts. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
Summary 
The focal point of this investigation was to detennine differences, 
i f  any, that existed between the college dropout and the college 
persister. A survey-type questionnaire was sent to each participant in 
the investigation. Data pertaining to personal information (dropouts 
only}, high school information, and specific college influences were 
collected. 
The subjects { dropout, N=l79 ; persister, N=l79) were matched and 
categorized by sex and predicted grade point average. Males were 
divided into three categories (MI, MII, MIII} and females two (FI, FII). 
Differences were found to exist at the .05 level of probability for 
certain items in some categories. 
In category FI, differences were found to exist in the number of 
visits to the high school counselor. A greater number of persisters 
i ndicated having visited the counselor from one to four times a year 
than did the dropouts. More of the dropouts, however, reported having 
visited with th�ir counselor five or more times per year. 
In category FII, differences were found to exist in how the 
subjects viewed certain college influences. These college influences 
were college departmental interviewi, campus visits, and college day 
programs. A greater number of persisters s elected these pre-college 
information sources a s  being more influential in the ir  decisions to 
attend South Dakota State University than did the dropouts. 
41 
The items that were found significant for category MII were 4-H 
Club and Hobo Day. A greater number of persisters selected these 
pre-college information sources as being more influential in their 
decisions to attend South Dakota State University than did the dropouts. 
College athletic events was the only significant item found in 
�ategory MIII. Persisters selected this pre-college information source 
as being more influential in their decisions to attend South Dakota 
State University than did the dropouts. 
It was found that in category MI,  a greater number of pers is ters 
had full time counselors than did the dropouts. 
Information was tabulated concerning ihe dropouts' expected length 
of attendance when first enrolled, reasons for discontinuance, and 
current occupation. 
It was found th at over 31 per cent of the dropouts had originally 
planned to attend South Dakota State University for the entire four 
years. Stude·nts who had planned to- attend South Da l.,ota State University 
for one year accounted for 22 .32 per cent. The "other" category was low 
with but 8 . 0 3 per cent responding to it . 
The two major reas ons given for discontinuance \.'Jere found to be 
academic (20 . 5 per cent) and financial (1 5 . 88 per cent) . 
The occupations that ranked highest for the dropouts were found to 
be farm worker and student . It was found that nearly 22 per cent of 
the dropouts were attending another institution after withdrawing from 
South Dakota State University. Possibly this gives an indication of 
the inappropriate choices the dropouts made. 
Conclusions 
On the basis of the data presented in this investigation, the 
following conclusions appear warranted. 
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1 .  There appears to be a difference, in category Ml, between the 
dropout and· the persister in the type of counselor each had. The 
persisters had more full time counselors than did the dropouts. 
2 .  I believe that even though some differences were found to exist 
on some items in certain categories, we cannot justifiably say 
there is any appreciable difference between the dropout and the 
persister in who or what influenced them in coming to South 
Dakota State University . 
3. The reasons given by .the dropouts for discontinuance tend to 
coincide with Iffert ' s  study (1958) . 
Limitations 
An investigation of this nature is necessaril y  limited by certain 
factors. 
1 .  No attempt was made, during the matching procedure, to account 
for age and socio-economic differences. These factors may have 
had some bear i ng on the results. 
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2. The instrument utilized in collecting data is untested as to i ts 
validity. 
3. The size of the samples may have had some effect on the resu l ts. 
4. Because of the complexity of the selecting and matching 
procedure, some of the dropouts may have been inadvertently 
omitted. 
Recommendations 
Based on the findings of this investigation and considering the 
limitations of the instrument utilized, the following tentative recom­
mendations appear warranted: 
l - Institutions of higher learning should recognize the potential 
usefulness of such instruments for purposes of pre-entry 
evaluation. 
2. A more intensive examination into who or what was influential in 
a student ' s  decision to attend a particular college may be of 
benefit. 
3 .  A follow-up study of those dropouts that entered another school 
may prove val uable. Information concerning satisfaction with 
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present school, academic marks, and attrition rate may result in 
deeper insight into the dropout problem . 
. 4. Further investigations might attempt to match the groups not 
only by their predicted grade point average but also by age and 
socio-eco�omic status . 
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APPENDIX A 
Tab l e  L .  Reasons  for d i sconti nu i ng attendance = percentage compari s ons between s exes · and among 
reas ons . 
Percent  rati ng of 
some importance 
Reasons for di s cont i nuance 
( a ), Il l ness or phys i ca l  di s ab i l i ty ( se l f) 
(� I l l nes s or phys i ca l  di sab i l i ty ( fami ly )  
('G.) Fi nanci a l  ( s el f) 
� 
Fi nan ci al  ( fami ly) 
) found col l ege work t6o di ffi cu l t 
) I was needed at home 
� I had mari ta l di ffi cul ties 
I took a fu l l-t ime job 
I was l onesome and unhappy 
· 'NJ._ I p l anned to be marri ed s oon .m Commu ti ng took too l ong 
I was d i s couraged by l ow grades 
(-ml Mi 1 i  tary s ervi ce ( drafted ) 
�). Mi l i tary s ervi ce ( en 1 i s ted )  m I 1 acked i nterest  i n  my s tudi es 
� Di smi s sa  1 for academi c fai 1 ure. 
Men 
7. 32 
8. 65  
41. 38 
29. 66 
26 . 51 
12. 59 
3. 62  
24. 1 5  
14. 69 
10. 69 
6 . 5 5 
40. 00 
24. 62 
45 .17 
48. 00 
1 8  . 1 4  
� Pl aced on probati on for academi c reas ons 21 . 24 
� Pl aced on prob ati on for reason s  other than academi c 2 . 00 
W D·i smi ssa l for reasons other  than academi c 2 .  76 -
N.. Sus pended for d i s c i p l i nary reasons 1. 66 
' ( u )  My hous i ng s i tuati on caused troub l e  _6. 41 
/ 
Number of s tudents 1,450 
Women 
10. 07  
10 .07 
36. 36 
32. 2 6  
19. 94 
12. 51 
3 . 32 
37 . 1 5  
16. 55  
49 . 20 
6. 55  
22. 9 2  
0. 00 
. 97 
33. 01 
6 . 9 0  
1 0 . 00 
. 44 
1. 0 6  
. 35 
5. 31 
1, 130 
Mean rat i ng of 
l eve l  of 
i mportance 
Men Women 
0 .178 0 . 339 
.191 . 227  
1. 1 35 . 82 1  
. 614 . 686 
. 389 . 320 
. 25 7  .266 
. 0 68 . 082  
. 60 2 . 963 
. 259 .297 
. 236 1. 356 
.104 . 1 1 2  
. 835 . 467  
. 699  . 000 
1. 31 6 . 0 24 
. 959 . 633 
. 462 . 1 77 
.445 . 2 1 6  
.039 . 019 
. 0 67 . 0 26 
. 038 . 007 
. 1 1 8 . 1 13 
1,450 1,130 .:::-
I.O 
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Dear Stater: 
I am a graduate student working towards a Masters Degree in 
Guidance and Counseling at South Dakota State University . 
I am conducting a survey on who or what influenced you in your 
decision to attend South Dakota State University. 
I would appreciate your cooperation in fil ling out this question­
naire. Thank you for doing so. Enclosed is a self-addressed envel ope 
that requires no postage. 
Doug Sou le , Admissions Counsel or 
Admissions and Records 
Survey Questions 
1. Did your high school have a counselor? Yes No 
a. If �: Full time __ Part time __ 
-- --
b. How frequentl y  did you confer with your counse 1 or -? 
Never Once a year_; 2-4 times _ a  year_; 5 or more times a 
year_. 
c. What information did you receive from your counsel or?  
(Check appropriate bl ank or bl anks) 
-- Test interpretation . 
-- Occupational information. 
-- Educational oppor-tunities information. 
Financia l aids information. --
-- Hel p  with personal prob l ems. 
d. Did your counsel or know you were going to S.D. S.U.? Yes No 
If yes, did he encourage, discourage your decision. -- --
Expressed no encouragement or discouragement with the 
-- decision. 
Dear Former Stater -: 
I am a graduate student working towards a Masters Degree in 
Guidance and Counseling at South Dakota State University. 
I am conducting a survey on who or what influenced you in your 
decision to attend South Dakota State University. 
I would appreciate your · cooperation in fill ing out this question­
naire. Thank you for doing so. Enclosed is a self-addressed envelope 
that requires no postage. 
Doug Soule, Admissions Counselor 
Admissions and Records 
Survey Questions 
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1. Hov-1 long had you planned to continue at South Dakota State University 
when you enrolled last fall? 
1 semester_; 1 year_; 2 years_; 3 years_; 4 years_ other __ _ 
2. Please indicate the reason/reasons for your withdrawal. 
3. What is your current occubation? 
4. Di d your high school have a counselor? Yes __ No __ 
a. If �: Ful 1 time __ Part time __ 
b. How frequently did you confer with your counselor? 
Never_; Once a year_; 2-4 times a year_; 5 or more ·times a 
year_. 
c. vJhat information did you receive from your counselor? 
{ Check appropriate blank o.r blanks) 
-- Test interpretation. 
-- Occupational information. 
-- Educational opportunities information .  
Financial aids information. --
-- Help with personal problems. 
d. Did your counselor knmv you were going to S . D . S. U. ?  Yes No 
If yes, did he encourage, -- discourage your decision. --
Expressed no encouragement or di scouragement ,.Ji th the 
-- decision. 
55  
Survey of College Infl uences 
Following is a list of infi uences v,hi ch may have caused you to enrol l at 
South Dakota State University. Pl ease rate these influences: 
3 = very high influence 
2 = substant i al influence 
1 = mild influence 
0 = no infl uence 
Example : Teacher - @ 2  1 O ;  The encircled 1 1 3 1 1  indicates the teacher 
had a very high influence in your decision to attend S. D. S.U . 
(Rate each of the following in accordance with the above scale by 
circli ng the appropri ate number. ) 
Father 
Mother 
Girl friends 
Boy friends 
B rothers 
Sisters 
Minister/Priest 
Relatives 
High School Counselor 
Superintendent 
Coaches 
Teachers 
Schoo 1 Nurse 
FFA Programs 
4-H Club 
Science Cl ub 
Prof. Guest Speakers 
3 2 1 0 College Dept. Inte rv i ews 3 2 1 0 
3 2 1 O Hobo Day · 3 2 1 O 
3 2 1 O -college Athletic Events 3 2 1 O 
3 2 1 0 Drama Productions 
3 2 1 0 Music Concerts 
3 2 1 0 Littl� International 
3 2 1 0 FFA Conventi on 
3 2 1 0 4-H  Week 
3 2 1 O Journalism Workshop 
3 2 1 0 Science Fairs 
3 2 1 0 Scholars Day Program 
3 2 1 0 Campus Visits 
3 2 1 0 
3 2 1 0 
3 2 l 0 
3 2 1 0 
3 2 l 0 
3 2 1 0 
3 2 1 0 
3 2 1 0 
3 2 1 0 
3 2 1 o · Newspaper Releases 3 2 1 O 
3 2 1 0 Visit. Programs from SDSU 3 2 l O 
3 2 1 O Col. Day Programs at H. S. 3 2 1 O 
3 2 1 O Col. Admission Counselor 3 2 1 O 
3 2 1 (.), Future Nurses Club 3 2 1 O 
Othe rs(indicate ) _____ 3 2 l O ___________ 3 2 1 o 
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Enclosed is a dime for you to spend while taking a coffee break. 
While on your coffee break, I would appreciate you taking a few 
· minutes to complete this questionnaire. I need your response to 
complete th i s  study . 
• , 
Thank ·you, 
Doug Soule 
l 
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